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Abstract

In face-to-face, on-line or hybrid education, one of the emerging
themes today is learning assessment. It is still used to classify students
and not to support the learning process to lead students to overcome
their difficulties. In this context, this article presents the results of a
research that aimed to evaluate the importance of feedback in the for-
mative assessment described in the praxis of the multidisciplinary team
of an on-line postgraduate course in a Brazilian public institution. The
research presented here was of a descriptive exploratory nature of the
survey type and used the documentary analysis. The data collected used
as a source questionnaires and interviews with the multidisciplinary
team, as well as a documentary survey and evidence obtained in virtual
rooms. The data were analyzed according to Bardin’s (2011) content
analysis proposal based on the theoretical foundation described here.
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In the end, it was found that the multidisciplinary team of the course
understands that feedback has an essential role in the formation of stu-
dents. This was evidenced by the analysis of documentary records and
observation of virtual classrooms.

Keywords: Formative assessment. Feedback. Distance education.
Higher education.

Resumo

Na educacao presencial, on-line ou hibrida, um dos temas emergen-
tes na atualidade ¢ a avaliacdo da aprendizagem, que ainda ¢ utilizada
com a finalidade de classificar alunos e nao apoiar o processo de apren-
dizagem, visando levar os alunos a superar suas dificuldades. E nesse
contexto que o artigo apresenta os resultados de uma pesquisa que teve
por objetivo avaliar a importancia do feedback na avaliacao formativa
descrita na praxis da equipe multidisciplinar de um curso de pos-gra-
duacio lato sensu ofertado na modalidade a distancia em uma institui-
¢do publica brasileira. A pesquisa aqui apresentada foi de natureza ex-
ploratoria descritiva do tipo survey e utilizou também o levantamento
documental. Os dados coletados utilizaram como fonte questionarios
e entrevistas feitas com a equipe multidisciplinar, bem como o levanta-
mento documental e evidéncias obtidas nas salas virtuais. Estes foram
analisados de acordo com a proposta de analise de conteidos de Bardin
(2011) tendo como base a fundamentagao tedrica aqui descrita. Ao final,
verificou-se que, para a equipe multidisciplinar do curso, o feedback tem
um papel importante na formagao dos alunos e ¢é realizado no curso de
acordo com a praxis proposta em seu projeto, o que ficou comprovado
pela andlise dos registros documentais e observa¢ao nas salas virtuais.

Palavras-chave: Avaliacao formativa. Feedback. Educacao a distancia.
Ensino superior.

Resumen

En la educacidn en linea o hibrida en el aula, uno de los temas emer-
gentes de hoy es la evaluacion del aprendizaje, que todavia se utiliza
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con el propésito de clasificar a los estudiantes y no apoyar el proceso de
aprendizaje para llevar a los estudiantes a superar sus dificultades. Es
en este contexto que el articulo presenta los resultados de una investi-
gacidn que tuvo como objetivo evaluar la importancia del feedback en
la evaluacidon formativa descrita en la practica del equipo multidisci-
plinario de un curso de posgrado ofrecido en educacion a distancia en
una institucion publica brasilefia. La investigacion presentada aqui fue
de naturaleza exploratoria descriptiva del tipo de encuesta y también
utiliz6 el analisis documental. Los datos recopilados se utilizaron como
fuente de cuestionarios y entrevistas con el equipo multidisciplinario,
asi como la encuesta documental y la evidencia obtenida en salas vir-
tuales. Estos fueron analizados de acuerdo con la propuesta de anali-
sis de contenido de Bardin (2011) basada en los fundamentos tedricos
descritos aqui. Como resultado final, fue posible verificar que, para el
equipo del curso multidisciplinario, la retroalimentacion tiene un papel
importante en la formacion de los estudiantes y se realiza en el curso de
acuerdo con la praxis propuesta en su proyecto, que se demostré me-
diante el analisis de los registros documentales y la observacién en las
aulas virtuales.

Palabras clave: Evaluacidon formativa. Feedback. Educacion a distancia.
Ensenanza superior.

|. Introduction

he implementation of Distance Education nowadays has posed

many challenges to educators who see it as an alternative to serve
thousands of students who have this as an alternative to their training,
enabling these students to access quality education. One of these chal-
lenges concerns how to carry out the assessment of students' learning,
ensuring that this stage of the process is a phase that contributes to lear-
ning and not a simple observation of what happened, that is, a merely
classificatory assessment.

As put by Polak (2009, p. 153), the implementation of distance cou-
rses is coexisting “with a new moment, with a new way of thinking and
seeing the evaluation, given that the classificatory, monodirectional
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and quantitative model no longer satisfies the demands of new teaching
and work methodologies”. This leads to the search for a comprehensive
assessment that trains citizens capable of learning to learn, build new
knowledge and solve problems.

We then have as a proposal to incorporate formative assessment into
the teaching-learning process; for Wang (2007), although it is very im-
portant in learning environments, the current knowledge on how to
incorporate it is still small, and this is probably one of the most im-
portant research fields in the future, both for face-to-face, online and
hybrid teaching.

So, this article aims to present the results of a research that evaluated
the importance of feedback in the formative assessment described in
the praxis of the multidisciplinary team of a lato sensu postgraduate
course offered in the distance modality in a Brazilian public institution.

2. The importance of feedback
in formative assessment

According to the Anglo-Saxon tradition, formative assessment, in
a contemporary view, places greater emphasis on the processes of pe-
dagogical interaction and communication that are established between
the subjects of educational action, in the case of studies carried out by
Black and Wiliam (1998; 2009). In these studies, feedback is at its core,
an indispensable component of a new vision of educational action by the
teacher and the student.

Feedback needs to constitute a dialogue, which is an important ele-
ment in the development of formative assessment between those who
provide it and those who receive it, explicitly promoting self-regula-
tion and a proactive attitude on the part of the student towards it; at
the same time, it needs to focus on the learning process (PLANAR;
MOYA, 2016).

For Villas Boas, “involvement in the communication process allows
students to share information with others about their progress” (2011,
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p- 32). In distance courses, this interaction has other outlines, as Peters
(2009, p. 60) points out, when he states that in Distance Education (DE)
“social interactions, which are, so to speak, the 'vehicles' of communi-
cation in teaching and learning, will definitely take on new forms as
well. The most important change is, of course, that they will no longer
be real but virtual”. For Vilas Boas (2011, p. 32), “there is a decisive dif-
ference in computer-mediated communication. There are many more
possibilities for virtual communication, many other formats of virtual
interaction that can be explored for educational purposes”.

Feedback to students can be defined as actions taken by external
agents in order to provide information about someone's performance.
“The quality of feedback is an essential point of any formative assess-
ment procedure” (VILLAS BOAS, 2011, p. 27). However, it is not just
any information; if it does not make it possible to bridge the gap bet-
ween the current level and the reference level (outlined objective), the
feedback will not become effective (BLACK; WILIAM, 1998; VILLAS
BOAS, 2011) and will not fulfill its formative role.

Feedback needs to be an instrument capable of helping to regulate
the teaching-learning process, based on the principle that teachers and
students can benefit from their information: teachers, to rethink their
actions, review their plans, outline strategies that contribute with im-
proving learning; the students, so that they can monitor their perfor-
mances, identify their weaknesses and their potentialities so that the
“aspects associated with success and high quality can be recognized and
reinforced, as well as the unsatisfactory aspects can be modified or im-
proved” (VILLAS BOAS, 2006, p. 82).

There is no single type of feedback, and some may have greater trai-
ning potential than others. For Fernandes (2009), feedback can be cen-
tered on results, on motivation, on the achievement of content learning;
associated with the idea of rewarding the effort; or focused on the natu-
re of the tasks and the quality of the responses.

The latter, in its conception, is the most suitable for formative evalua-
tion, because, in his view,
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helps students to understand and internalize what is
high quality work and which cognitive and / or me-
tacognitive strategies, knowledge, attitudes or skills
they need to develop in order to learn, understanding
(FERNANDES, 2009, p. 99).

Black and Wiliam (2009) defend a conception similar to that of
Fernandes (2009), and in their studies they show that feedback, when
focused on the task instead of the individual, can be more effective.
The teacher's comments about the tasks performed by the students en-
courage the overcoming of errors and difficulties, which normally does
not happen when only the classification is disclosed. Comments should
provide information on the quality of work with guidance on what to
do to improve.

In formative assessment, the learning assessment process needs to
avoid comparison between students and promote feedback about the
task and not about the students' personal characteristics, as this way
the students will have the opportunity to improve their learning and,
consequently, their performance.

Fernandes (2009) states that it is important to balance the distribu-
tion and ways of providing feedback, highlighting that all students de-
serve to be accompanied, oriented and helped to evolve, without dis-
tinction. In addition, it is also good that they have contact with written
or oral feedback so that they can receive it individually or collectively.
The feedback should not contain ready-made answers, but hypotheses
so that the students themselves can identify their mistakes, having the
possibility, with this, to correct their flaws and get to the correct answer.

3. Feedback on online assessment

Online formative assessment aims at improving, adjusting and con-
trolling the quality of learning by providing assessment standards, as-
sessment methods and timely feedback to students, based on their lear-
ning behaviors. The student's progress record serves as a reference for
teachers to improve teaching. At the same time, assessment is also a
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record of the student's experience in lifelong learning. That is, this me-
thod is student-centered and focuses on supporting students so that
they can monitor and adjust their learning during the educational pro-
cess (MING-LI; DAN, 2010).

The feedback provided in distance courses is carried out by tutors and /
or teachers and aims to “reorient the exercise on new bases and with a grea-
ter possibility of success by the student, who, with rework, has greater con-
ditions of attention and understanding than you are asked for ”(KENSKI,
2010, p. 66). The feedback cited here need not be only what is provided by
tutors and teachers, since in distance education there is ease of use, as an
evaluation strategy, of peer comments, which is “an excellent activity for
the development of critical thinking; students' comments on the work of
their colleagues mature the group and awaken them to healthy coexisten-
ce and respect for other members of the class ”(KENSKI, 2010, p. 66).

Constant feedback, whether from tutors or between peers, inserts
“in this process of great movement of ideas, in which there is a large
number of interactions between student / student, student / teacher and
student / media, the participant, who becomes an agent building your
own knowledge”. In it, “it is not the knowledge that we must evalua-
te, but the quality of its manifestations” (ROSA; MALTEMPI, 2006, p.
63). Moore and Kearsley (2010, p. 131) state that "there is a close rela-
tionship between the propensity of students to continue or give up a
course and the time between the presentation of tasks and their return”.
Nazir, Davis and Harris (2015) highlight the use of feedback, either by
tutors or among peers, as one of several strategies that can be used to
retain and involve distance education students.

Formative assessment will be of little help to students if teachers do
not have time to provide feedback, which should be given in a timely
manner. Black and Wiliam (2009) note that feedback-based messages
should tell students what to do, thereby improving learning effective-
ness; however, they should not be standardized for everyone, since each
student has their own difficulties.

Here it is important to remember that the objective of continuous
assessment is student learning; so it cannot be punitive, but formative.
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The virtual environments, as differentiated environments, allow stu-
dents to redo the activities in which they did not reach the expected ob-
jectives based on the feedback given by the tutor, who should give a new
orientation for carrying out the exercise on new bases and with greater
possibility of success and learning. The student-tutor interaction must
take place in a climate of respect and harmony, aiming to improve lear-
ning efforts (KENSKI, 2010).

4. Methodology

This was a survey research that aimed to evaluate the importance of
feedback in the formative evaluation described in the praxis of the mul-
tidisciplinary team of a lato sensu postgraduate course offered in the
distance modality in a Brazilian public institution. The data were collec-
ted using questionnaires and analyzed based on the Content Analysis
recommended by Bardin (2011); this process was chosen because in it
the interest is not in the description of the contents, but in what they
will be able to teach after being treated.

The subjects of this research are members of the multidisciplinary
team of a distance postgraduate course offered at a Brazilian public edu-
cation institution. They are predominantly female and aged between
31 and 50 years old; have been working as educators for more than 10
years, working on-line for more than five years. Of them, 96% have al-
ready undergone some type of training to work in online education;
within the multidisciplinary team of the course, they worked in more
than one function (pedagogue, tutor, teacher, coordinator, etc.) and in
more than one subject.

5. Team conception on the use of feedback
to support formative assessment

We started this analysis by verifying the subjects' familiarity with
formative assessment. Of the subjects, 61% feel qualified to plan and
carry out training evaluative activities; 18% do not feel fully qualified
for this task and only 4% stated that they do not feel able to do so.
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Still analyzing the responses of these subjects, in Graph 1 it is possib-
le to verify that the group that has pedagogical training feels more qua-
lified to plan and carry out formative evaluative activities in the course.

Feels able to plan and carry out
formative evaluation activities

12
10

10

8

6

4
4 3 3
0 [
Yes Not totally No Didn't answer

B answer with pedagogical training B without pedagogical training

Graph |: Familiarity of the multidisciplinary team with formative assessment

Table 1 presents the recording units used to analyze the pedagogical
praxis of the feedback in the course and the amount of indication of
them. However, only the two registration units with the highest indica-
tion will be discussed below.
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Categories Record units Indications %

Returns information about students'
. . . 26 20
failures, difficulties and successes
Generates timely returns 26 20
Guides students on how to overcome
. . 25 19
their difficulties
Promotes peer review of tasks to 8 6
facilitate student interaction and maturity
Provides
feedback Provides dialogue between tutor, 17 13
teacher and students
Returns activities with guidance from
the teacher or tutor in order to 7 5
overcome difficulties
Returns information regarding student 7 5
performance to the teacher educator
Returns meaningful information 16 12
Total 132 100

Table |: Record units within the subcategory Provides feedback

For Villas Boas (2011), feedback is developed by actions of external
agents in order to provide information about someone's performan-
ce. It is “through it that teachers communicate their status to students
in relation to learning and guidelines that supposedly helped them to
overcome any difficulties” (FERNANDES, 2011, p. 66). The concern
with feedback on student failures, difficulties and successes is evident
in the following records.

I try to interact with the group and clarify doubts in
Moodle, correct activities on time and participate in the
chat during office hours. In the face-to-face assessment,
I gave feedback to each group and then at the end I rein-
forced the need to do the activities on time, clarify doubts
and talked about the satisfaction in seeing the results of the
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work, because we had very well prepared maps (teacher
Denise, minutes of the final meeting of the discipline D9).

That I am, the most boring person, because I think he
should be informed every week of how he is, if he is ex-
cellent it is interesting that the tutor tells him that he is
excellent. What we end up doing is the opposite, we just
take the foot of the one who is not walking, so I usually
ask tutors to give positive feedbacks. I think it's impor-
tant (teacher Silvia, in an interview).

Feedback is important, first of all, because it feels assis-
ted. In addition, if the feedback is to correct a misun-
derstanding, this allows the student to reflect on the er-
ror. In the case of feedback for praise, this motivates the
students (teacher Vitoria, in the questionnaire).

The virtual environment also allows these types of feedback to be re-
corded, so that students can access them at any time and even follow the
evolution of their learning. In Figure 1, you can see the feedback screen
for an activity in discipline D9.

- — S - == =
2 Feedback: it do Primemo Msgs Concatusl - WAndows Intamet Explorer
|fﬁ1 http://cead.ifes.edu.br/moodle/mod/assignment/submissions. phplid=134087 Biuserid=9761 &mode=singlefioffset=0 gi

Nota 5/7 [=]

Sunday, 5 May 2013, 17:53
Média final: 5,00

et [=] (1 (ep) [=] Fllingalx] B £ U § | % x| 8| o0 [y&[]
EEEE NN ECEE T —Jbese QODOSR @

Vocé nao colocou um conceito no mapa (deixou pela metade) e poderia ter colocado
melhores proposigoes ligando os conceitos e nao repetir tanto as mesmas proposigoes,
ligagdes.

| Caminho:
WIEnviar promeméaria via email
’ [ Saivar mudancas || Cancelar || Salvar e mostrar o proximo || Préximo |

Sunday, 5 May 2013, 17:53

Figure |: Activity feedback screen available in Moodle
Source: Virtual classroom of the studied course.
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Another theme that was evident in the categorization of data was the
concern with returning feedback in a timely manner. Black and Wiliam
(2009) state that formative assessment will be oflittle help to students if tea-
chers are not available to provide feedback, which must be given quickly,
as it is known “that there is a close relationship between the propensity of
students students to continue or give up a course and the time between
the presentation of tasks and their return ?(MOORE; KEARSLEY, 2007,
p. 131). The following are some records that demonstrate this concern:

We try to make this period as short as possible, one week
at the most for the student to receive and give time, it is
important that this feedback is given soon so that the
student can, through him, change his path, rethink the
way how you are learning; this has existed a lot, there are
some activities, including these interdisciplinary ones
that happen from the beginning of the discipline to the
end (teacher Thiago, in an interview).

I reinforce the importance of daily access to the disci-
pline room. The students post doubts and they already
find it very much waiting one day for the answer. When
the tutor goes for a few days without accessing Moodle
and takes more than 24 hours, then the student becomes
discouraged, doubts accumulate, etc. However, most tu-
tors in this discipline have had very good access (teacher
Tatiana, in the intermediate meeting of discipline D9).

The tutors and teachers must be available to the students,
let's think like that, which is the basics, that is, any dou-
bts that arise must be resolved as soon as possible, not
to turn into a snowball (teacher Pedro, in an interview).

Due to the great importance given to feedback, mainly in Distance
Education, the perception of the multidisciplinary team of the course
is that it is not new to have actions linked to this pillar frequently per-
formed. Of the members of the multidisciplinary team, 83% affirm that
actions related to feedback occur in the course and 17% affirm that they
occur sometimes (Graph 2).
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Does feedback

Sometimes, 17%

Yes, 83 %

Graph 2: Conducting feedback on activities for students, according to members
of the multidisciplinary team

Aspects that could hinder the conduct of formative evaluations in
the course were raised with the research subjects; the main points men-
tioned can be seen in Table 2.

Aspects raised

Rooting of the classificatory evaluation I 4
Heterogeneity of students I 4
Teaching method I 4
Pre-planning 4 17
Quantity of tasks and time to correct them I 46
Quantitative relationship between tutor x student 6 25
Total 24 100

Table 2: Aspects that make formative assessment difficult in the course

The number of students served by a tutor is a real concern; it is an
aspect that can hinder the performance of formative assessment tasks,
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since to perform them in a coherent and efficient way it is necessary
that the feedback is not the same for everyone, considering that each
student has his own difficulties (BLACK; WILIAM, 2009) and that the
teacher is the one who should guide the student, accompany and su-
pport him, involve him with his training process, fostering reflection
and self-criticism that will allow him to learn to value, criticize and re-
flect on his own work, always seeing their student individually; but for
that it takes a certain amount of time to dedicate to each one.

Conclusions

In summary, based on the general perceptions and familiarity that
the multidisciplinary team has with formative assessment, it can be said
that most of them (61%) feel at ease in relation to planning and carrying
out formative assessment activities and that, of this group, 71% have pe-
dagogical training. As for the group's difficulties in relation to carrying
out evaluative activities, three points stand out: the number of tasks pro-
posed and the time to correct them (33%), the need to carry out a pre-
vious planning (27%) and the number of students to be served by tutor.

In the records associated with the performance of types of feedback
for students, it appears that 20% of the indications are linked to ac-
tions to return information about failures, difficulties and successes of
students; in the same proportion, 20% are actions linked to the return
of types of feedback in a timely manner; 19% of them are linked to
the orientation of students to overcome their difficulties; actions linked
to the dialogue between tutor, teacher and students represent 13%; the
return of significant information represents 13%; actions to promote
peer review on tasks to facilitate interaction and maturity of students
represent 6%; the return of activities with guidance from the teacher
or tutor in order to overcome difficulties and the return of information
regarding the students' performance to the teacher represent 5% each.

From what has been exposed so far, it is clear that feedback activities
occur frequently in the course, but it is still necessary to better prepare
team members who do not have pedagogical training to deal with the
paradigms associated with formative assessment.

Feedback as an Integral Part of the Formative Assessment in a Distance Learning Course:

Conceptions of the Multidisciplinary Team



Marize Lyra Silva Passos Rev. Bras.Aprend.Aberta.2020;l: e351

References

BARDIN, L. Andlise de contetido. Trad. Luiz Antero Reto; Augusto
Pinheiro. Sao Paulo: Edi¢des 70, 2011.

BLACK, P.; WILIAM, D. Assessment and classroom learning. Assessment
in Education, v. 5, n. 1, p. 7-74, 1998.

. Developing the theory of formative assessment. Educational
assessment, evaluation and accountability, v. 21, n. 1, p. 5-31, 2009.

FERNANDES, D. Avaliar para aprender: fundamentos, praticas e politi-
cas. Sao Paulo: Editora UNESP, 20009.

KENSKI, V. M. Avaliacdo e acompanhamento da aprendizagem em
ambientes virtuais a distdncia. In.: MILL, D. R. S.; PIMENTEL, N. M.
(Orgs.). Educagao a distancia: desafios contemporaneos. Sao Carlos:
EdUFSCar, 2010. p. 59-68.

MING-LI, L.; DAN, M. The method of learning formative assessment in
distance education. Educational and Information Technology (ICEIT),
2010 International Conference on. IEEE, 2010. p. V3-113-V3-116.

MOORE; M. G., KEARSLEY, G. Educagdo a distdncia: uma visao inte-
grada. Sao Paulo: Thomson Learning, 2007.

NAZIR, U; DAVIS, H.; HARRIS, L. First day stands out as most popu-
lar among MOOC leavers. International Journal of e-Education, e-Busi-
ness, e-Management and e-Learning, v. 5(3), p. 173, 2015.

PETERS, O. A Educacdo a Distdncia em transi¢do: tendéncias e desa-
fios. Trad. Leila Ferreira de Souza Mendes. Sao Leopoldo: Ed. Unisinos,
2009.

PLANAR, D.; MOYA S. The effectiveness of instructor personalized and
formative feedback provided by instructor in an online setting: some un-
resolved issues. Electronic Journal of E-Learning, v. 14(3), p. 196-203,
2016.

Feedback as an Integral Part of the Formative Assessment in a Distance Learning Course:

Conceptions of the Multidisciplinary Team



Marize Lyra Silva Passos Rev. Bras.Aprend.Aberta.2020;l: €351

POLAK, Y. N.deS. A avalia¢do da aprendizagem em EAD. In: LITTO, E
M.; FORMIGA. M. (Orgs.). Educagdo a Distancia: o estado da arte. Sao
Paulo: Pearson Prentice Hall, 2009. . 153-159.

ROSA, M.; MALTEMPI, M. V. A avaliacdo vista sob o aspecto da
Educacdo a Distancia. Ensaio: avaliagdo e politicas publicas em educa-
¢do, Rio de Janeiro, v. 14, n. 50, 2006.

VILLAS BOAS, B. M. de E (Org). Avaliagdo formativa: praticas ino-
vadoras. Campinas: Papirus, 2011. Colecao Magistério: Formacao e
Trabalho Pedagogico.

. Avaliacdo formativa e formacgao de professores: ainda um desa-
fio. Linhas Criticas, v. 12, n. 22, p. 75-90, jun. 2006.

WANG, T. H. What strategies are effective for formative assessment in
an e-learning environment? Journal of Computer Assisted Learning, v.
23.n. 3, p. 171-186, 2007.

HOWTO CITETHIS ARTICLE

ABNT: PASSOS, M. L.S. Feedback as an Integral Part of the Formative
Assessment in a Distance Learning Course: Conceptions of the Multidisciplinary
Team. Revista Brasileira de Aprendizagem Aberta e a Distancia,V19, n.1.2020.
doi:http://dx.doi.org/10.17143/ rbaad.v19i1.351

Corresponding Author

Marize Lyra Silva Passos.
E-mail: marize@ifes.edu.br.

Received: 08/09/19 Accepted: 10/02/19 Published: 15/01/20

Feedback as an Integral Part of the Formative Assessment in a Distance Learning Course:
Conceptions of the Multidisciplinary Team

16




